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Executive Summary 

Project description 
The Grade R Early Mathematics Project (referred to as the R-Maths Project from here on) is an initiative 

led by the Western Cape Education Department (WCED), with Mathematics content support provided to 

WCED Foundation Phase (FP) Subject Advisors1 in collaboration with the Schools Development Unit 

(SDU)2 of the University of Cape Town (UCT) with the purpose of improving the quality of Grade R 

Mathematics teaching in state schools and community sites in the Western Cape province.   

Programme materials developed by the SDU in collaboration with the WCED   were used throughout the 

intervention. Implementation was via a two-phase, modified cascade model. The first level of training 

conducted by the SDU was of all FP Subject Advisors across the Western Cape Province. The second level 

was the training conducted by the FP Subject Advisors of all Grade R teacher/practitioners3 across the 

province. This training was carried out in two phases (the second of which is ongoing at the time of 

writing); each phase targeted roughly half the Grade R teacher/practitioners in each district and was in 

the form of seven two-hour cluster trainings (CTs)4, one four- to five-day block training5 (after all the CTs), 

and then a reflection meeting and SDU-supported Professional Learning Community (PLC) meeting. The 

trained teacher/practitioners were then meant to implement the content, new concepts and pedagogical 

ideas in their classrooms.  

The intervention was not a pure cascade model in that the WCED and SDU team continued to provide 

support to the FP Subject Advisors in all districts throughout. This support took various forms, but most 

                                                             

1 Foundation Phase refers to Grades R-3. Some districts refer to having Early Childhood Development (ECD) specialists, but 

these are subsumed under the provincial job description of an FP Subject Advisor. According to demographic information 

provided by 49 FP Subject Advisors who participated in the pre- and post-test, 11 (23.4%) had Grade R as their Subject 

Advisor specialisation as compared to 74.5% who reported that Grades 1-3 was their Subject Advisor specialisation and one 

respondent (2.1%) who reported Grade 4-6 as their Subject Advisor specialisation.  

2 The SDU R-Maths Project team included two ECD Education Specialists from ORT-SA (Cape) and one FP Mathematics 

Education Specialist from the Primary Science Project. 

3 Teacher/practitioner is the term used throughout this report. Some of the individuals teaching in Grade R are teachers 

(with an undergraduate degree), while the majority are practitioners with various levels of early childhood development 

(ECD) training. For consistency, all these are referred to as teacher/practitioners. It should be noted that very few of the 

Grade R teacher/practitioners in the Western Cape (and even more so in most other provinces in South Africa) are 

qualified educators; rather they are typically practitioners with a Level 5 qualification.  

4 Cluster training refers to a two-hour workshop bringing together the teacher/practitioners and one FP Subject Advisor 

from a cluster of schools within a specific geographic area. These workshops were convened roughly monthly (with seven 

held over a six-month period).  

5 Block training refers to a continuous period (Monday-Friday) of five full days of training. 
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notably included helping the FP Subject Advisors prepare for training the teacher/practitioners through 

“dry runs6” held before each CT and the block training.  

The overarching goal identified for the project was to improve the conceptual understanding and 

Mathematical skills of Grade R learners in the Western Cape, such that they will enjoy Mathematics and 

be successful in the FP7. 

Evaluation methodology 
The evaluation had the following components: inception and clarification; product and process 

evaluation; and outcomes and impact evaluation. It focused primarily on Phase 18 of teacher/practitioner 

training in the Western Cape.  

Evaluation questions 

Table 1: Evaluation questions 

Product and process evaluation questions 

 

1. What does the R-Maths Project entail? 

2. What is the context (e.g. rural/urban, socio-economic status of the school community, number of teachers and 
learners, background of Grade R teacher/practitioners, etc.) within which the implementation is taking place? 

3. Is the project being implemented as planned: inputs, outputs and targets? 

4. What is the nature and quality of the training, support and resources provided to FP Subject Advisors and 
teacher/practitioners?  

5. What is the level of adoption by FP Subject Advisors and teacher/practitioners?  

6. What are the challenges/barriers to implementation by districts and schools? 

7. What are the successes and challenges of the partnership model through which this project is being 
implemented? 

8. What are the key mechanisms of change in the case study contexts? 

Outcome and impact evaluation questions  

9. What is the impact of the project on FP Subject Advisors, Grade R teacher/practitioners and Grade R 
teacher/practitioners’ teaching practice? 

10. Does the R-Maths Project have an impact on Grade R learners’ Mathematical knowledge and skills? 

11. What are the successes of and barriers to scalability and embeddedness into the WCED? 

12. Has the project met its intended outcomes outlined in the theory of change and logic model? 

                                                             

6 The use of the description ‘dry run’ for these meetings is somewhat misleading, as a dry run is typically a practice of a 

performance before the real one, and no such practising was observed in the R-Maths ‘dry runs’. However, it has been 

clarified that what was carried out at the ‘dry runs’ as described above was always the intent of the meetings.  

7 Success here is understood to be academic success. 

8 Phase 1 entailed training the first cohort of teacher/practitioners and commenced after the writing and planning stage.  
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Evaluation design 

Change in the Grade R-level Mathematics knowledge of FP Subject Advisors was measured via a non-

experimental pre-test, post-test design with all FP Subject Advisors in the Western Cape. Change in the 

Grade R-level Mathematics knowledge of Grade R teacher/practitioners was measured through a non-

experimental pre-test, post-test design with all Grade R teacher/practitioners in two case study districts 

(one urban, one rural, referred to in this report as Urban District 1 and Rural District 2) that participated 

in Phase 1 of the project. Change in the Grade R teacher/practitioners’ teaching practice was assessed 

via a base- and endline observation of eight teacher/practitioners teaching Grade R Mathematics lessons 

in six case study schools (three in each of the case study districts). A non-experimental evaluative case 

study methodology was used. 

Change in the Grade R learners’ Mathematical knowledge and skills were assessed via a quasi-

experimental difference-in-difference design. A simple random sample from schools in the two case 

study districts was made. 

Data collection  

Table 2: Evaluation activities 

Activity Description of activity 

Stakeholder interviews Conducted with key project stakeholders (WCED, SDU and funding 
partners) at base- and endline. 

FP Subject Advisor test 30 minutes long, conducted at base- and endline; the test included 
assessing the Mathematical knowledge necessary for supporting the 
teaching of Grade R Mathematics. 

Teacher/practitioner test Conducted at base- and endline. Similar in content to the FP Subject 
Advisor test. 

Learner test The Marko-D test9 of mathematical competencies was conducted 
with a sample of Grade R learners in the two case study districts at 
base- and endline.  

Observation of training, 
cluster trainings and dry-
runs  

Observation of some of the training conducted by the SDU: 

 FP Subject Advisor block training 

 CT and block training dry-runs for the training of 
teacher/practitioners.  

 
Observation of some of the training conducted by FP Subject 
Advisors, with SDU support: 
 CTs and block training of teacher/practitioners. 

Case studies Conducted in three schools in each of the two case study districts: 

                                                             

9 The Marko-D is an individual interview test of number concept development appropriate for Grade R and was 

administered orally and one-on-one in the language of instruction of the school.  Questions in the Marko-D test are set at 

five different levels of conceptual understanding, with Level 1 representing the lowest level and Level 5 the highest. The 

selection of this test was approved by the Project Steering Committee (PSC). 
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lesson observations and interviews with teacher/practitioners, FP 
Heads of Departments (HoDs) and FP Subject Advisors. 

Monitoring fidelity 
(tracking dosage) 

Analysis of attendance registers supplied by WCED and support 
reports provided by SDU for the activities with FP Subject Advisors 
and with teachers in two case study districts. 

 

Data analysis 

The semi-structured stakeholder interviews, training observations and case study data (from lesson 

observations and related interviews) were all analysed qualitatively. The test data for FP Subject Advisors, 

teacher/practitioners and learners were analysed quantitatively.  

Findings  
This section provides summarised answers to the evaluation questions (EQs). 

The project, as summarised in the programme theory document (JET & Kelello, 2017), was largely 

implemented as planned (EQ3).  

 The training programmes for FP Subject Advisors and teacher/practitioners were 

approved/registered as required and all the trainings and ‘dry  runs’ of Phase 110 held. The PLCs 

were established near the end of Phase 1 at the reflection workshops (CT8) in seven of the eight 

districts.11.  

 The programme materials were developed in all three of the dominant Western Cape languages 

(Afrikaans, isiXhosa and English) and distributed across the whole province with only a few issues 

of late delivery and incorrectly labelled packaging.   

 FP Subject Advisors benefitted from up to 30 hours of (block) training. The quality of this training 

was high, with engaging and knowledgeable SDU facilitators covering the material in a variety of 

largely interactive ways, including the frequent use of concrete apparatus. 

 The FP Subject Advisors also benefitted from dry-runs prior to each CT and the block training of 

teacher/practitioners and other support (such as the co-facilitation of cluster workshops). In the 

two case study districts, an average of 30.6 hours (Urban District 1) and 27.3 hours (Rural District 

2) of additional support (i.e. above and beyond the 30 hours of block training and 29 hours dry-

                                                             

10 The evaluation focused on Phase 1, although some aspects of Phase 2 implementation were communicated as part of 

the evaluation process. 

11 The reason for the one district not conducting R-Maths Phase 1 PLCs was deliberate – their plan is to use lead teachers 

fully for Phase 2 support, and then they will begin a combined Phase 1 and 2 PLC 
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run support prior to the block training of teacher/practitioners) was provided to each FP Subject 

Advisor by the SDU12.  

 The support provided at the ‘dry runs’ observed by the evaluators was of a high quality, with a 

good relationship evident between the facilitator and the FP Subject Advisors. However, WCED 

provincial officials did raise concerns about the uneven quality of support provided across 

districts, so it may be that in some cases the SDU facilitators were not as competent. 

The project partnership (EQ7) between the funders and implementing agencies - as described under the 

project description section - has been successful insofar as the project was implemented largely as 

planned, and the partnership between the project funders appears to have worked well. However, there 

were tensions between the funding partners and the WCED, and between the SDU and the WCED 

relating to how the stakeholders perceived the others’ roles in the project and communication and trust.  

The impact on the FP Subject Advisors’ knowledge of Grade R Pedagogical Knowledge (PK), Subject 

Matter Knowledge (SMK) and Pedagogical Content Knowledge (PCK) (EQ5 and EQ9) was significant. In 

the pre-test, the group mean was 48.6% which increased to 66.1% in the post-test. The increase of 17.5 

percentage points was significant at the 95% confidence level (paired samples t-test, p < 0.001), with a 

large effect size (d=1.44). The FP Subject Advisors’ pass rate increased by 38.3 percentage points from 

pre- to post-test. In the post-test, 91.5% of the FP Subject Advisors scored above 50%.   

Teachers/practitioners benefitted from extensive training (EQ4): up to 14 hours of cluster workshops 

and 30 hours of block training, both of which focused on background theory (the R-Maths Principles) and 

the Mathematics work to be covered by the teacher/practitioners with their classes in the weeks after 

the training (and before their next training13).  

 Observation of the CTs and block training by the evaluation team at different venues in the case 

study districts showed that the training was of variable quality, although in no case was the 

training below satisfactory. The same FP Subject Advisor facilitators were observed a number of 

times, and improvements were reported in the quality of training provided as the project 

progressed. 

 The teacher/practitioners received support in-between cluster workshops via WhatsApp groups 

administered by the FP Subject Advisors (or in some cases, teacher/practitioners). The provision 

of in-classroom implementation support for teacher/practitioners by FP Subject Advisors or FP 

Heads of Departments (HoDs) was limited due to FP Subject Advisors’ and HoDs’ heavy 

workloads. Evidence from interviewing the case study role-players is that support provided to 

Grade R teacher/practitioners by FP Subject Advisors and FP HoDs increased slightly during 2017.  

                                                             

12 It should be noted that this support was given in various modes, sometimes to individuals and sometimes to groups. 

Thus, the total amount of SDU support time per district cannot be calculated by multiplying the average support for the 

district by the number of FP Subject Advisors in that district.  

13 Other than in the case of the final block training, where all of the Grade R Mathematics content for the remainder of the 

year was covered. 
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The impact on the teacher/practitioners’ Pedagogical Knowledge (PK), Subject Matter Knowledge 

(SMK) and Pedagogical Content Knowledge (PCK) (EQ9) was significant. In the pre-test, the group mean 

was 51.4%; in the post-test, this increased to 68.1%. The increase of 16.7 percentage points was 

significant (paired samples t-test, p < 0.001), with a large effect size (d=1.37). 

The case study findings (EQ5, EQ8 and EQ9) are important, as they indicate the level to which the new 

content or procedures motivated for in the intervention were being put into practice. The findings 

indicate that teacher/practitioners were utilising the R-Maths materials to plan and execute their lessons. 

However, in some instances, the quality of lesson planning appears to have deteriorated since the 

baseline, as some teacher/practitioners did not have their own lesson plans but were treating the activity 

guide as a lesson plan (rather than as a framework to build on).    

 The lessons observed were all relevant in terms of content areas, topics covered, mathematical 

concepts introduced and skills practiced - and largely aligned with CAPS and the recommended 

R-Maths term plans. The resources in general and the classroom kit in particular were being well 

used. The recommended lesson structure was being loosely followed. Problems include that free 

choice activities were often omitted, and some teachers were not working with a focus group 

during the small group activities.  

 There was some evidence that application of some of the R-Maths principles had improved 

(specifically, level and practice), but the application of level14, guidance and interaction remained 

limited. Classroom management did not appear to have changed much from baseline to endline 

(some teacher/practitioners were better than others in this regard). The majority of lessons were 

interactive and were enjoyed by learners; but the interaction was without exception teacher-

directed, with teacher/practitioners asking questions of the learners, instructing and guiding and 

very few questions asked by the learners.    

 Evidence of the impact of the project on teacher/practitioners’ teaching practice was limited by 

not having a counterfactual or a pre-intervention measure and the baseline lesson observations 

taking place a few weeks after the first CTs. We are therefore unable to comment on the impact 

of the project on Grade R teaching practice.  

A number of challenges regarding implementation (EQ6) of the project by districts and schools remain:  

 At district level, some districts opted to roll out the project to a greater number of schools and 

teachers in Phase 2 than in Phase 1 – with anecdotal evidence that some are struggling with 

insufficient human resources to deliver the training to all of the Phase 2 participants. Further, the 

pre- and post-test results of the FP Subject Advisors indicate that their knowledge of supporting 

Grade R Mathematics teaching, though improved, remained uneven. Finally, although most of 

the training of the Grade R teacher/practitioners was conducted well, there were some 

concerning aspects about the training approach and/or methodology of some of the FP Subject 

Advisors.  

                                                             

14 Level was the lowest rated principle at baseline, and at endline it was still the joint lowest rated principle (along with 

context), although the average rating had increased by 10%. 
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 Drawing on the case study data from six schools as well as interviews with district officials, it was 

reported that at school level, the main challenge to implementation was very limited support for 

teacher/practitioners to implement content and methodologies imparted via the workshops. 

Participants (involved in the case study visits and district officials interviewed) expressed that 

there is a need for greater support in the form of lesson observation and feedback from FP 

Subject Advisors, FP HoDs or suitably trained others.   

The impact of the project on the learners’ mathematical knowledge and understanding (EQ10) was 

small but positive. Considering all groups in both districts, the learners’ grades improved substantially 

from base- to endline, by between 13.3 and 20.3 percentage points15. In the urban district, the 

intervention group improved by 0.7 percentage points less than the comparison group, while in the rural 

district, the intervention group improved by 3.0 percentage points more than the comparison group. 

Independent sample t-tests showed that the former difference was not statistically significant, but the 

latter was, with a small effect size (d=0.21). 

 A general linear model (GLM) was conducted and showed that the two factors that had the 

greatest effect on the changes in Marko-D scores were district (medium effect, d≈0.50) and 

language of teaching and learning (LoLT) (medium effect, d≈0.30 to 0.50). In particular, urban 

and isiXhosa learners improved the most.  

 Group was also a significant factor, with the intervention group performing better than the 

comparison group: approximately 2.9 percentage points better over the whole Marko-D 

(equivalent to 0.17 standard deviations). The effect size for group was small (d=0.20).  

 Overall, the R-Maths intervention had a generally small but positive effect on the Mathematics 

results of learners whose teachers had been exposed to the intervention. 

It should be noted that the GLM accounts for confounds between language and district. Any effects seen 

in the t-tests that are not repeatable in the GLM should be interpreted with some caution. In addition, no 

interaction effects could be detected in the GLM due to a lack of data in some language groups and 

districts – interaction between district and language cannot be confirmed here. However, their individual 

contributions can be measured and evaluated. 

That the entire cohort of FP Subject Advisors has received extensive training and support, and that test 

results show a significant increase in FP Subject Advisors’ knowledge of supporting Grade R Mathematics 

teaching bodes well for sustainability within the WCED (EQ11).  

 Risks include the relatively high turnover of FP Subject Advisors (calculated at 12.9% in seven 

months), the FP Subject Advisors' heavy support load and competing priorities. Further, there is 

the risk that a national or provincial imperative – such as another new intervention - will take 

precedence. 

 FP Subject Advisors have a key role to play in delivering and embedding R-Maths in the WCED, 

but other support is also required. The involvement of lead teachers in rolling out the project and 

                                                             

15 This is not unexpected, since there was nearly one full academic year between the baseline and endline testing process. 
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FP HoDs in supporting implementation is promising, but these roles need to be clarified. Lead 

teachers also need to be selected from among the best teacher/practitioners.   

 Upskilling is required for new FP Subject Advisors joining the WCED, and training and support is 

needed for new Grade R teacher/practitioners entering schools. More intensive training/support 

for new FP Subject Advisors and HoDs than that envisaged by the WCED is recommended.   

 The PLCs were established at the reflection workshop (CT8) which took place in September 2017.  

The PLCs and reflection workshops are an important mechanism for embedding and sustaining 

the intervention.  

There were 24 intended outcomes of the R-Maths project (EQ12). Ten of these were fully achieved: 

 Materials developed for a comprehensive R-Maths Programme, with a distinct focus on 

development of Mathematical concepts; 

 Participating FP Subject Advisors benefit from training by a formal, credible institution; 

 Schools and Grade R teacher/practitioners are resourced to implement effective Grade R 

Mathematics teaching;  

 FP Subject Advisors have enhanced confidence to support Grade R Mathematics teaching; 

 FP Subject Advisors demonstrate improved content and pedagogic knowledge of early 

Mathematics; 

 FP Subject Advisors act as knowledgeable Grade R Mathematics resource persons for the WCED; 

 Grade R teacher/practitioners have improved content and pedagogic knowledge of early 

Mathematics; 

 Grade R teacher/practitioners can interpret and implement the Mathematics curriculum; 

 Availability of R-Maths materials in the classroom; and 

 Use of R-Maths materials in lessons. 

Four of the intended outcomes were mostly achieved, these were: 

 Materials for R-Maths Programme are accessible in all LoLTs used in the Western Cape. 

The materials were produced in all LoLTs, but for the first few CTs, FP Subject Advisors had 

the resources only in English, regardless of which language(s) they were facilitating in.  

 FP Subject Advisors are prepared and capacitated to deliver cluster workshops effectively.  

The quality of the CTs delivered by FP Subject Advisors was mostly good - but did vary.  

 FP Subject Advisors are prepared and capacitated to provide quality training to 

teacher/practitioners in Grade R Mathematics. 

The quality of the block training delivered by FP Subject Advisors was mostly good - but did 

vary.  

 Grade R Mathematics lessons are energetic and fun. 
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The majority of Grade R lessons observed were energetic and fun, but variations were noted. 

The following two outcomes were partially achieved: 

 Grade R teacher/practitioners have improved confidence and motivation to teach Mathematics. 

While motivation to teach Mathematics increased, in some instances, confidence in certain 

areas of Grade R Mathematics teaching declined from baseline to endline. 

 FP Subject Advisors and teacher/practitioners to benefit from registration through the South 

African Council for Educators (SACE) as part of their Continuing Professional Teacher 

Development (CPTD). 

The training has been registered with SACE, but only those teacher/practitioners who are 

SACE-registered can benefit. Full registration status is awarded only to those practitioners 

with a Grade R teaching diploma and to fully-qualified teachers. Thus, there are quite a large 

number of Grade R practitioners16 who do not qualify to benefit from this.  

The achievement of the following four teacher/practitioner level outcomes, based on the case study 

lesson observations, was mixed:  

 Grade R teacher/practitioners develop and implement appropriate lesson plans. 

 Grade R teacher/practitioners apply interactive teaching methods and include the seven 

principles (context; activity; level; interaction; guidance; inclusivity; and practice) in the 

classroom.  

 Grade R teacher/practitioners can identify aspects of their Grade R Mathematics teaching that 

are working, as well as areas for improvement, and plan how to improve their teaching practice 

going forward.  

 The seven principles are effectively applied, resulting in: good classroom management; focused 

lessons; learners that are actively engaged; integration of play-based learning; mediation 

between abstract and concrete. 

The evaluation did not gather sufficient evidence (due to the restricted evaluation scope) to provide an 

assessment of the remaining four outcomes: 

 FP Subject Advisors are able to identify and articulate good Mathematics practice in Grade R. 

 FP Subject Advisors can identify aspects of Grade R Mathematics teaching that are working, as 

well as areas for improvement, and plan how to sustain and maintain impact going forward.  

 FP Subject Advisors are able to identify and differentiate support needs of schools and teacher/ 

practitioners. 

                                                             

16 The use of the term ‘practitioner’ here is appropriate, as they are not qualified teachers, and so are not registered with 

SACE.  
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 FP Subject Advisors provide mentoring to Grade R teacher/ practitioners beyond the lifespan of 

the project.  

Conclusion and recommendations 
In conclusion, has the R-Maths Project, as implemented in the Western Cape, been a success? 

It is clear that the project was mostly implemented as planned, and most of the intended outcomes have 

been achieved or mostly achieved. In terms of the hoped-for impacts, the project appears to have 

worked in some areas, such as the increase in the Grade R Mathematics knowledge (both content and 

pedagogic) of the FP Subject Advisors and Grade R teacher/practitioners. However, the ultimate measure 

of the project’s success – impact on the Mathematical performance of the Grade R learners – provides 

only a partial endorsement of the intervention, with a small, positive effect on the Mathematics results of 

learners whose teachers were exposed to R-Maths training relative to those whose teachers were not 

exposed.  

A number of role-players have expressed their intention of rolling out R-Maths to some or all of the other 

eight South African provinces. We, as evaluators, recommend strongly that any roll-out of R-Maths to 

other South African provinces should have in place the key success factors, outlined briefly below. 

 An expert review of the R-Maths materials is required before roll-out to ensure their alignment 

with CAPS and their inclusion of the most appropriate strategies to teach Mathematics to five- to 

six-year-old South Africa children. Additional financial investment and time need to be allocated 

to a translation of the R-Maths materials into the eight official South African languages currently 

without R-Maths materials, possibly adapting them slightly to fit more closely the context(s) of 

the provinces in which they are being implemented.  

 A Project Steering Committee (PSC) should be established at the outset, during the planning 

stage of the project, with adequate attention to building a good level of trust between all role-

players. Careful consideration should be given to whom should chair the PSC, and a clear process 

should be developed whereby implementation of decisions made by the PSC is followed up and 

people are held accountable. If there are multiple funders, a lead funder should be formalised, 

and each funder should take on a specific leadership role in one aspect. 

 An expert external support team – the role played by the SDU in the Western Cape  needs to 

play a big part in any future roll-outs. This facilitator team needs to be of a uniform high standard 

and be able to provide ongoing support throughout implementation by means of ‘dry runs’ and 

other support, as needed by each district. The work of the external support team will have to 

adapt to the context of each province. 

 The roll-out requires sufficient highly-motivated FP Subject Advisors that are not too overloaded 

with other tasks and have adequate Grade R Mathematics-related knowledge and skills to be 

able to train the Grade R teacher/practitioners appropriately. The capacity of the FP Subject 

Advisors will need to be developed before they are expected to begin training 

teacher/practitioners, and only FP Subject Advisors with sufficient Grade R Mathematics 

competency should be allowed to train the Grade R teacher/practitioners.     
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 After the training is completed, the Grade R teacher/practitioners need to be supported in 

implementing what they have learnt in their classrooms. It is likely that the FP Subject Advisors  

with their heavy workloads  will need to be supported in this by other suitably-trained 

individuals, like lead teachers and FP HoDs.  

 The training of the teacher/practitioners by the FP Subject Advisors and the seven CTs and block 

training as well as the highly reflective and interactive style of the Western Cape trainings should 

be replicated as far as possible in other provinces. However, the roll-out should be over a longer 

time period and at a smaller scale than was the case in the Western Cape. It should also be 

preceded by adequate consultation with provincial and district officials to ensure buy-in and 

knowledge of the local context. Lead teachers – carefully chosen for their high levels of 

competence and excellent performance in the pre-project assessment – should play a greater 

role in supporting the FP Subject Advisors during and after the training. 

 The Grade R teacher/practitioners should complete a more comprehensive assessment at the 

end of their training. Those who do not achieve a minimum benchmark of performance would 

need to receive further targeted support and thereafter be re-tested. It is vital that the course is 

of personal benefit to the teacher/practitioners through its contribution to a formal, accredited 

qualification.   

 A model for the ongoing support of Grade R teacher/practitioners newly-trained in R-Maths 

needs to be developed. This would involve observation of the teacher/practitioners needing 

most support by their FP Subject Advisors (and/or lead teachers); and observation of the 

remaining teacher/practitioners by the FP HoDs at the school concerned and/or lead teachers 

from neighbouring schools. This should be complemented by multiple PLCs, including either 

micro-lessons or lesson studies and geographically-based FP Subject 

Advisor/teacher/practitioner WhatsApp support groups.   

 New FP Subject Advisors, FP HoDs and Grade R teacher/practitioners should be provided with 

the same training as the original cohort of people trained. The R-Maths programme should thus 

be offered repeatedly by the department   

 The R-Maths programme should be the sole provincial department of education intervention in 

the FP during the period of implementation  and for as long as possible thereafter  to facilitate 

embeddedness. 

 Any such future roll-out should ideally also be evaluated, particularly at the teacher/practitioner 

and learner level, so as to add to the evidence base by which to determine whether or not R-

Maths is able to improve teacher/practitioner practice and learner performance in Mathematics.  
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